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Introduction

Many education organizations and agencies? have developed definitions of personalized learning
that are “similar yet distinct,”? identifying anywhere from three to 12 essential components.®
Hanover Research’s review of the personalized learning literature identified three common themes
across these varied definitions. Personalized learning is characterized by:

FLEXIBLE APPROACH TO LEARNING
INSTRUCTION CUSTOMIZED TO STUDENTS' NEEDS

EMPHASISON STUDENT CHOICE AND OWNERSHIP

Flexible Pacing

In personalized learning, pacing and time allocation are fluid. Learning time and the pace of
instruction are structured in ways that respond to students’ needs. For example, learning time may
be structured so that students have independent learning blocks (either partial or whole class
periods) where they can:*

W . . Receive additional one-on-one Accelerate or spend additional
ork on their own projects. X
support time on content as needed.
Students should progress through content at their own pace if they are meeting minimum
performance expectations or deadlines. Often, progression in courses is based on mastery rather
than time spent on a topic—students advance to new content once they have demonstrated mastery
of specific concepts and skills.® Students working through online learning modules may require
differing levels of one-on-one virtual supports or supplemental resources for mastery. For students
struggling, they may require one-on-one video conferences with their teachers. For students who
are more advanced or not being challenged, they may require additional modules or reading
materials. These varying levels of individualized support are likely to impact the pace at which a
student works through their online lessons.®

In personalized learning, teachers use varied instructional materials and tools to help students
learn, and regularly adjust content based on learning objectives and student needs and interests.”
In practice, this may involve developing or providing instructional materials that are “foundational”
as well as adaptive:®

Foundational Content Adaptive & Highly Customizable Content

All students receive fixed content through an online set of Adaptive content is provided through digital platforms that
lessons. Students may move through the content at varied paces, adjust students’ learning paths and pace. Customizable content
but the learning objectives and resources are the same. is curated by teachers based on students’ needs and interests.
3
= Teachers identify a set of key readings and other background = Students choose which historical figures and topics they will
materials, providing students with a wide range of topics and learn about and compare and contrast the multiple
formats (print books, source documents, speeches) to choose interpretations they encounter across sources.
from. = All students fulfill a written requirement as a final product
= Activities and module materials are pre-set and relate to the during the project, but choice is offered for additional means
specific “backbone” of the course, e.g., the textbook, with of demonstrating knowledge (thesis defense, oral
nearly identical experiences and expectations for all students. presentation to classmates, video documentary, etc.)

© Hanover Research, 2020 1



»
PERSONALIZED LEARNING ONLINE ,Zz

Info-Briefs

Customizable Supports

Teachers can work with students to develop short- and long-term personal learning goals and

customized learning paths that can support online learning. In an online setting, it is important that
students remain engaged and motivated. Emphasizing personalized goals and progress markers for
each student helps to keep them engaged and well-paced by honoring their specific needs. Teachers
work with students to develop short- and long-term personal learning goals and personalized
learning plans, and help students learn how to reflect on their goals and progress. ?Student learning
goals may address the following (please click here for additional examples):1°

Goal Type Description ‘

Small milestones. Set the stage for accomplishing goals over alonger term or

Short-Term Goals throughout the year.

Goal for the school year or a semester. Require multiple steps and check-ins

Long-Term Goals along the way to ensure that student is on track.

Work Habit Goals | Goals related to how the student is working remotely.

Subject Area Identification of a subject area or work process that requires the most extra
Goals attention.

Goals related to staying engaged in remote learning, practicing patience,

elaviors) Cosls meeting deadlines, etc. May apply to individual student or whole class.

Specific Goals related to learning more about a subject, refining a skill, or becoming
Knowledge Goals | familiar with a new concept. Can be set at any time.

There are four steps to customizing learning paths that “allow learners to co-design with educators
their learning rather than simply comply with the directions and expectations...
online learning:1!

”

and can apply to

STEP 1 ez STEP 3 STEP 4
Select activities and . . . .
Develop personal Identify progress Define how learning will
. resources to support
learning goals - markers be demonstrated
learning
Markers are based on As learners commit to
The educator and the . . .
Both the educator and formative assessment their personalized goals,
learner work to develop .
. the learner collaborate data and help learners they are likely to
personal learning goals . . . . . .
. s to identify resources to focus on learning identify learning
with specific and . .
. and strategies for progress rather than demonstrations and
aligned expected . . .
learning. simply what tasks they other representations of
outcomes. .
are completing. progress.

In working with students to create customized learning paths, teachers must fully understand the
specific needs of each student. Using this background knowledge, teachers can monitor students as
they develop their own goals for their learning, along with a timeline for accomplishing these goals.
Teachers can then support their students’ goals with their customized learning paths.??

Additional Resources:

Customized learner pathways at a middle school in Georgia
Learner pathways at an elementary school in Colorado

Student choice of learning pathway and pace at an elementary school in Rhode Island
Graduated student autonomy at a high school in New York
Monitoring learning progress and goal-setting at a junior high school in Texas

© Hanover Research, 2020 2


https://www.classcraft.com/blog/features/learning-goals-for-students/
http://institute4pl.org/index.php/our-model/core-components/customized-learning-paths/
https://www.classcraft.com/blog/features/learning-goals-for-students/
https://practices.learningaccelerator.org/strategies/customized-learner-pathways
https://practices.learningaccelerator.org/strategies/promoting-personalization-through-learner-pathways
https://practices.learningaccelerator.org/strategies/student-choice-of-learning-pathway-and-pace
https://practices.learningaccelerator.org/strategies/graduated-student-autonomy
https://practices.learningaccelerator.org/strategies/empowering-ownership-of-learning-through-goal-setting
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Student Choice

Student choice is a key component of personalized
learning that keeps students engaged while

receiving differentiated instruction based on their WATCH
preferences. Learning playlists, menus, and choice Learning menus in a middle school
boards are examples of structured opportunities for in Washington

students to make choices about how to learn and Playlists in Charlotte-Mecklenburg
how to demonstrate that they have met learning Schools

standards. Learning playlists, menus, and choice Playlists for Grades K-2 students

bo?rds are creat‘ed by tgachers and outIin‘e‘a‘variety Plavlists for Grades 5-8 students
of independent instructional tasks or activities that

students may complete in order to meet learning
goals. Students have choices of which activities to
complete and in which order to proceed through
these activities.3

These three tools are characterized by the following definitions and descriptions:1

Choice Tool Definition/Description

Rather than planning and executing a whole unit of instruction, teachers map

II;T:rlnilsrli out lessons and assignments for students to complete on their own in the set

Y sequence. Individual tasks in each playlist should be customized to each student.

L . Students have choice options within different categories of learning, e.g.,
earning . . .. . .

Menus reading comprehension, argument writing, that help them become familiar with

different learning strategies while learning the same information.

These typically take the shape of a Tic-Tac-Toe board, where there are nine
Learning different learning or activity options in a three-by-three table. Students must

Choice Boards | complete three activities to create a Tic-Tac-Toe, and teachers can plan these

three-in-a-row activities to activate different skills or topics.

Playlists, menus, and choice boards can be used for parts of a class period or for a whole day or
week, and may provide content for one particular skill or for multiple skills in a lesson or unit.?
While playlists, menus, and choice boards are different tools, these mechanisms for student choice
all require teachers to consider the following:1¢
= Provide students all the resources and activities to choose from up-front. Offer multiple
different options, readings, activities, or assessments on the same topic or skill.
= Structure the toolin the proper order based on the curriculum sequence. Consider the logical
order of operations required to complete each task and develop meaningful and knowledge
scaffolding.
= Distribute personalized individual playlists, menus, and choice boards based on each
student’s needs. Work with students to set goals and checkpoints to ensure they are at a
minimum set pace or competency.

The following conditions may apply to these online choice mechanisms: %

= Level of Choice: Just how much choice do students have? Consider assigning “need-to-have,”
mandatory activities to supplement their chosen activities.

= Incremental Checkpoints: These choice mechanisms can include built-in checkpoints, e.g.,
gquizzes, one-on-one conferences, or journal entries, where students must demonstrate their
progress before moving onto the next activity in their playlist, menu, or choice board.

= Points accumulation: You may want to assign point values to playlist items, with lower points
assigned to less critical items. Challenge students to accumulate a minimum number of points.

= Minimum pace: Build target deadlines for the entire class, groups of students, or individual
students as you begin to introduce these choice mechanisms.
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https://www.cultofpedagogy.com/student-playlists-differentiation/
https://www.teach21.us/uploads/1/3/0/5/13053428/meaningfulmenus.pdf
https://docs.google.com/document/d/1aWGZVbiAUgRh_llCvkwkQ3KNUyTaaFenroqed-ytk_c/edit
https://docs.google.com/document/d/1aWGZVbiAUgRh_llCvkwkQ3KNUyTaaFenroqed-ytk_c/edit
https://docs.google.com/document/d/132y8tYl1Z7B43s5mkWRPSI3nYmjenD2M_9VkiELvibg/edit
https://www.teachingchannel.org/video/independence-in-learning
https://www.youtube.com/watch?v=nRZjE4FSdDM&feature=youtu.be
https://www.youtube.com/watch?v=a2b5LXRntgA
https://practices.learningaccelerator.org/strategies/self-paced-progress-through-playlists
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